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Stage Symbol Strand Explanation 

Prepare Prepare to Support Prepare to Support focuses on the information, resources and planning needed before learning begins. It supports understanding of pupils, preparation of resources 

and clarity about how support should be used. The aim is to make support purposeful rather than reactive.

Notice Ongoing 
Assessment 

Ongoing Assessment focuses on noticing what pupils understand throughout the lesson. It supports the identification of misconceptions, checking of responses and 

sharing of useful evidence with the teacher. The aim is to avoid assuming understanding from completed work or quiet compliance.

Support

Secure Attention Secure Attention focuses on helping pupils listen, respond and follow instructions. It supports classroom routines through modelling expectations, use of proximity

 and low-profile prompts. The aim is to protect attention so learning can happen.

Build Positive 
Relationships

Build Positive Relationships focuses on using warmth, consistency and specific praise to help pupils feel known and supported. It supports trust while maintaining clear 

expectations. The aim is to create relationships that support learning, not dependence.

Support Learning 
Behaviours

Support Learning Behaviours focuses on helping pupils stay focused, regulated and ready to learn. It includes calm reminders, non-verbal cues, refocusing statements 

and positive framing. The aim is to help pupils re-join learning quickly without unnecessary disruption.

Quality 
Questioning 

Quality Questioning focuses on using questions and prompts to help pupils think, remember and explain. It supports the careful use of prompts so that answers are 

not given too quickly and pupils are encouraged to draw on what they already know. The aim is to keep the thinking with the pupil.

High Oracy 
Standards 

High Oracy Standards focuses on supporting pupils to speak clearly about their learning. It supports the use of full sentences, key vocabulary, verbal rehearsal and 

improved spoken responses. The aim is to help pupils use talk to build understanding.

Literacy Support Literacy Support focuses on helping pupils access reading, writing, vocabulary and spelling across the curriculum. It supports talk before writing, key vocabulary and 

phonics strategies. The aim is to strengthen literacy while keeping pupils responsible for the thinking.

Adaptive Teaching Adaptive Teaching focuses on adjusting support so pupils can access learning without lowering ambition. It includes the use of scaffolds, models, prompts and gradual 

fade to support success. The aim is to change the route, not lower the destination.

Fade Promote 
Independence

Promote Independence focuses on helping pupils do more of the thinking and work for themselves. It supports the use of the least amount of help needed, with 

support gradually reduced as pupils become more secure. The aim is to support access without creating adult dependency.

Feedback Check and Secure Check and Secure focuses on noticing what pupils understand and sharing this with the teacher. It supports the identification of gaps, misconceptions and the 

approaches that helped pupils succeed. The aim is to make support useful for securing learning and planning next steps.



Understand the pupils (StepLab)

• Pupils’ learning needs are known before support 

begins

• Relevant emotional, sensory and communication 

needs are considered

• Class lists and seating plans are checked where 

possible

• Specific access arrangements are identified in advance

• Support is planned to help pupils access learning and 

build independence

Know the learning focus (Kings)

• Know what pupils are expected to learn

• Identify key knowledge, vocabulary or skills before 

support begins

• Understand the task, not just the activity

• Consider likely barriers or misconceptions in advance

• Match support to the intended learning

Prepare technology (StepLab)

• Check technology before the point of use

• Anticipate possible access issues

• Show pupils briefly how to use the technology

• Hand control back to pupils as soon as possible

• Make sure technology supports the learning rather 

than becoming the task

Plan when to support (Kings)

• Know which pupils may need support and why

• Agree with the teacher when support should be given

• Keep support targeted, not automatic

• Know when to step in and when to step back

• Encourage pupils to try known strategies before adult 

help

Prepare resources (StepLab)

• Have resources ready before pupils need them

• Prepare adapted resources where appropriate

• Use resources to support the same learning goal 

wherever possible

• Show pupils how to use resources successfully

• Use resources to reduce barriers, not lower ambition

Prepare  Prepare to Support



Check understanding throughout the lesson (Kings)

• Notice what pupils understand during the lesson

• Check understanding before assuming pupils are secure

• Use pupils’ responses, work and questions as evidence

• Share important information with the teacher while it is still 

useful

Do not assume understanding (Kings)

• Do not assume completed work means secure 

understanding

• Do not mistake quiet compliance for learning

• Check whether pupils can explain what they have done

• Look for pupils who may be copying, guessing or waiting for 

help

Notice barriers to learning (Kings)

• Notice when pupils are not able to access the learning 

because of attention, confidence, regulation, language, 

memory or task demands

• Identify whether the barrier is linked to understanding, 

behaviour, communication or independence

• Avoid assuming that a pupil is choosing not to work when 

they may not know how to begin

• Use what you notice to decide the smallest useful support 

needed

Notice dependence on adult support (Kings)

• Notice when pupils wait for adult help before attempting 

work

• Look for pupils who copy, guess or ask for reassurance too 

quickly

• Identify when support is helping access and when it may be 

reducing independence

• Encourage pupils to try known strategies before adult help 

is given

• Use this information to decide when support needs to be 

faded

Notice misconceptions as they appear (Kings)

• Listen for answers that show misunderstanding

• Look for repeated errors in pupils’ work

• Identify which pupils are struggling and where the difficulty 

sits

• Share misconceptions clearly with the teacher

Feed back to the teacher (StepLab)

• Share specific gaps, strengths and misconceptions

• Explain which strategies helped pupils move forward

• Link feedback to the lesson objective or key learning

• Keep feedback focused on what needs to happen next

Notice  Ongoing Assessment 



Support  Secure Attention

Model expected actions (StepLab)

• Model the attention behaviour expected by the teacher

• Use body language to show what ready to learn looks like

• Make expected actions visible, such as tracking the teacher 

or placing hands still

• Make the model clear enough for pupils to notice and 

follow

• Respond quickly when the teacher gives an attention signal

Visibly monitor attention (StepLab)

• Scan the room purposefully after the teacher gives an 

instruction

• Check whether pupils are listening and ready

• Keep the scan calm, deliberate and visible

• Notice pupils who need a low-level prompt

• Check attention without interrupting the teacher

Use non-verbal reminders (StepLab)

• Use non-verbal signals to remind pupils what to do

• Make gestures clearly show the expected behaviour

• Make signals obvious enough for pupils to notice

• Give reminders without disrupting teacher instruction

• Support pupils to refocus quickly and quietly

Use proximity (StepLab)

• Move closer to pupils who are not yet following instructions

• Move calmly, purposefully and efficiently

• Use proximity before verbal correction where appropriate

• Avoid creating unnecessary attention around the pupil

• Use adult presence to help pupils correct their behaviour 

quickly

Support teacher instructions (Kings)

• Support pupils to listen to the teacher first

• Avoid side conversations while instructions are being given

• Redirect pupils back to the teacher rather than re-teaching 

separately

• Reinforce key instructions quietly where needed

Use refocusing statements (StepLab)

• Redirect pupils back to learning in a positive way

• Keep refocusing language brief, calm and encouraging

• Show confidence that the pupil can rejoin the learning

• Link the statement back to the work or expected behaviour

• Help pupils return to learning without unnecessary 

disruption



Welcome pupils positively (StepLab)

• Greet pupils warmly as they enter or begin learning

• Keep positive comments genuine and personalised 

where possible

• Balance warmth with clear expectations

• Remind pupils what to do next in a calm and 

positive way

Frame expectations positively (StepLab)

• State the behaviour you want to see

• Use positive language to reinforce good learning 

behaviours

• Make expectations specific, clear and easy to follow

• Keep tone calm, steady and emotionally consistent

Catch pupils being good (StepLab)

• Look for pupils making positive choices

• Name the specific behaviour, effort or improvement 

noticed

• Keep recognition warm, genuine and brief

• Help pupils understand what to repeat

Begin feedback with names (StepLab)

• Use pupils’ names at the start of individual feedback

• Make feedback personal, direct and clearly aimed at the 

pupil

• Describe strengths and next steps precisely

• Help pupils know what they have done well and what to 

do next quickly

Make pupils feel known (Kings)

• Use entry and exit points to build positive relationships

• Refer to previous conversations, achievements or 

interests

• Ask a brief follow-up question to show you have 

remembered, for example, How did your football match 

go?

• Use what you know about pupils to build trust

Praise effort and strategy (StepLab)

• Focus praise on effort, perseverance and problem-

solving

• Recognise pupils for using strategies and embracing 

challenge

• Avoid fixed labels such as clever or naturally good

• Build motivation without reducing expectations

Give precise praise (StepLab)

• Link praise directly to the task or learning behaviour

• Identify exactly what the pupil has done well

• Keep feedback concise and timely

• Support confidence, progress and independence

Support  Build Positive Relationships



Use proximity to support focus (StepLab)

• Move calmly towards pupils who are beginning to drift

• Use proximity before verbal correction where 

appropriate

• Avoid drawing unnecessary attention to the pupil

• Help pupils return to the task quickly

Anticipate and prevent drift (Kings)

• Notice early signs that attention is beginning to drift

• Intervene early before the pupil becomes fully 

disengaged

• Use low-profile prompts that maintain dignity and 

minimise disruption

Frame expectations positively (StepLab)

• State the behaviour you want to see

• Use positive language to reinforce learning behaviours

• Make expectations specific, clear and easy to follow

• Keep tone calm, steady and emotionally consistent

Support regulation and readiness (Kings)

• Support pupils to become calm and ready to learn

• Respond to emotional or sensory needs without 

lowering expectations

• Help pupils rejoin the lesson as quickly as possible

• Avoid escalating behaviour through unnecessary 

attention

Redirect personal conversations warmly (Kings)

• Protect learning time without making pupils feel 

dismissed 

• Acknowledge pupils briefly without opening up a wider 

conversation

• Use phrases such as, ‘I can’t wait to hear about this at 

the end of the lesson’

• Redirect pupils back to learning positively 

Protect learning time (Kings)

• Keep behaviour support brief and purposeful

• Avoid long conversations during learning time

• Redirect pupils back to the task quickly

• Keep the lesson moving for the pupil and the class

Reinforce successful learning behaviours (Kings)

• Notice effort, focus and perseverance

• Identify the specific behaviour pupils should repeat

• Reinforce positive choices before behaviour drifts

• Help pupils see themselves as successful learners

Support  Support Learning Behaviours 



Make thinking time purposeful (StepLab/Kings)

• Pause so pupils have time to think before answering

• Let pupils know you are waiting quietly while they 

think

• Keep quiet thinking time calm and focused

• Avoid filling the silence too quickly

Use questions to check thinking (Kings)

• Ask questions that reveal what pupils understand

• Check whether pupils can explain their answer

• Use questions to spot misconceptions, not just get a 

response

• Share important gaps or misconceptions with the 

teacher

Ask pupils to explain reasoning (Kings)

• Ask pupils why, how or what makes you think that

• Prompt pupils to link answers to evidence or examples

• Encourage pupils to build on previous learning

• Give pupils time to improve or extend their first 

answer

Use prompting questions before telling (StepLab)

• Ask questions that help pupils draw on what they 

already know

• Prompt pupils to identify the first step or known 

strategy

• Encourage pupils to explain their plan before starting

• Avoid giving the answer too quickly

Support participation in questioning routines (Kings)

• Help pupils listen to the question before responding

• Support pupils to use agreed routines such as mini 

whiteboards or partner talk

• Encourage pupils to prepare an answer during thinking 

time

• Reinforce that all pupils are expected to think

Use follow-up questions (Kings)

• Ask pupils to clarify, improve or extend their answer

• Prompt pupils to use key vocabulary more accurately

• Ask pupils to correct or reconsider when answers are 

unclear

• Use follow-up questions to deepen understanding

Support  Quality Questioning



Support talk before writing (StepLab)

• Ask pupils to say 2 to 3 points before they begin 

writing

• Record key ideas briefly so pupils can remember what 

to include

• Keep support quiet and discreet during independent 

work

• Help pupils turn spoken ideas into written responses

Promote use of key vocabulary (StepLab)

• Identify the key vocabulary pupils need to use

• Encourage pupils to use subject-specific words when 

speaking

• Check pupils understand the meaning of key words

• Repeat pupils’ ideas back using the correct vocabulary, 

then prompt them to use the word in their own 

response

Promote full sentence responses (Kings)

• Encourage pupils to answer in full sentences where 

appropriate

• Provide sentence stems to help pupils structure 

responses

• Prompt pupils to extend short or incomplete answers

• Reduce prompts as pupils become more confident

Correct and model spoken language (StepLab)

• Repeat pupils’ spoken answers back with errors 

corrected

• Keep the meaning of the original answer

• Model accurate grammar, pronunciation or vocabulary

• Emphasise the corrected word clearly but respectfully

Prompt pupils to explain thinking (Kings)

• Ask pupils to explain how they know

• Encourage pupils to use because, so or therefore

• Support pupils to link their answer to evidence or 

examples

• Give thinking time before expecting a spoken response

Encourage active listening (Kings)

• Prompt pupils to track the speaker

• Ask pupils to build on or paraphrase another pupil’s 

idea

• Support pupils to listen before responding

• Reinforce respectful discussion routines by reminding 

pupils to listen, take turns and respond to others’ ideas 

appropriately

Support  High Oracy Standards 



Support talk before writing (StepLab)

• Ask pupils to verbalise 2 to 3 points before writing

• Record key points briefly so pupils can remember what 

to include

• Use prompts to help pupils organise their ideas

• Keep support quiet and discreet during independent 

work

Promote use of key vocabulary (StepLab)

• Identify the key words pupils need for the lesson

• Encourage pupils to use subject-specific vocabulary in 

speech and writing

• Check pupils understand what key vocabulary means

• Use pupil-friendly explanations where needed

Encourage phonics strategies (Kings)

• Prompt pupils to use the phonics strategies they have 

been taught

• Use visible RWI/Fresh Start charts 

• Encourage pupils to segment, blend or chunk 

unfamiliar words

• Avoid giving the word too quickly when pupils can 

attempt it

Check and correct SPaG (StepLab)

• Identify the specific spelling, punctuation or grammar 

error

• Use school or department marking codes where 

appropriate

• Ask pupils to correct the error themselves

• Keep correction brief, clear and focused on action

Scribe selectively where appropriate (Kings)

• Record sentence stems, key vocabulary or brief 

prompts where helpful

• Avoid writing full answers for pupils to copy

• Use whiteboards to support thinking, not replace pupil 

writing

• Make written prompts clear, brief and easy for pupils 

to use

Model accurate language (StepLab)

• Repeat pupils’ spoken answers back with errors 

corrected

• Model correct grammar, pronunciation or vocabulary

• Keep the meaning of the pupil’s original answer

• Highlight the correction clearly but respectfully

Support  Literacy Support



Support access to the learning (Kings)

• Help pupils understand what the task is asking them to 

do

• Reinforce key vocabulary, instructions or success 

criteria where needed

• Use models, visuals or examples to support 

understanding

• Keep support focused on the same learning goal

Reduce cognitive load (Kings)

• Break information into smaller, manageable parts

• Reduce unnecessary information or distractions where 

possible

• Direct pupils back to the most important part of the 

task

• Support pupils to focus on one step at a time

Use scaffolds carefully (Kings)

• Use sentence stems, word banks or writing frames 

where appropriate

• Make sure scaffolds help pupils access the learning

• Avoid using scaffolds to complete the thinking for 

pupils

• Remove or reduce scaffolds as pupils become more 

secure

Model when needed (Kings)

• Model one small part when pupils cannot move 

forward

• Keep modelling brief and focused on the next step

• Talk through the thinking clearly while modelling

• Hand control back to pupils as soon as possible

Gradually fade support (Kings)

• Start with the least amount of support needed

• Reduce prompts as pupils become more confident

• Step back when pupils can continue independently

• Avoid creating adult dependency

Protect ambition (Kings)

• Keep expectations high for all pupils

• Use support to reduce barriers, not lower the task

• Help pupils work towards the key knowledge, skill or 

concept

• Avoid giving easier work unless this has been planned 

by the teacher

Support  Adaptive Teaching



Give sufficient thinking time (StepLab)

• Pause before prompting so pupils have time to think

• Stay still, quiet and calm to show there is no rush

• Give pupils space before offering more support

• Avoid giving the answer when pupils are still thinking

Provide a non-verbal prompt (StepLab)

• Gesture towards a helpful resource rather than giving the 

answer

• Direct pupils to general resources, not the exact place 

too quickly

• Encourage pupils to use familiar tools to self-scaffold

• Step back so pupils have space to use the resource

Ask prompting questions (StepLab)

• Use questions to help pupils draw on what they already 

know

• Prompt pupils to think about the first step or known 

strategy

• Encourage pupils to explain their plan before starting

• Avoid telling pupils the answer too quickly

Provide a clue (StepLab)

• Give the smallest helpful piece of information first

• Link clues to prior learning, rules, definitions or 

examples

• Build up clues only when pupils need more support

• Move to modelling only if clues are not enough

Move away and check back in (Kings)

• Move away as soon as the pupil can complete part of 

the task independently

• Give the pupil a clear section, step or question to 

attempt before returning

• Avoid hovering once the pupil has enough support to 

continue

• Check back in briefly to see what the pupil has done and 

whether further support is needed

• Use each check-in to decide whether to reduce support 

further or give the next small prompt

Push thinking onto pupils (StepLab)

• Tell pupils where to check, but not what the error is

• Use precise prompts such as Check line 4 or Look at the 

symbol

• Use clear action verbs such as check, list, label or 

compare

• Keep feedback brief so pupils act quickly

Model briefly, then hand back (Kings)

• Model one small part when pupils cannot move forward

• Keep the model focused on the next step only

• Hand control back to the pupil as soon as possible

• Fade support as pupils become more secure

Fade  Promote Independence 



Check for understanding (StepLab)

• Ask pupils to verbalise the key learning from the lesson

• Use short questions that focus on what pupils should 

remember

• Prompt pupils to use key vocabulary when explaining

• Check understanding before assuming the task is 

secure

Notice gaps and misconceptions (Kings)

• Listen carefully to pupils’ answers and explanations

• Look for errors that show a gap in understanding

• Note which pupils needed support and why

• Share key misconceptions with the teacher

Feed back to the teacher (StepLab)

• Share specific evidence from pupils’ work, responses 

or questions

• Link feedback to the lesson objective or key learning

• Explain what support was given and how pupils 

responded

• Keep feedback clear, useful and focused on next steps

Support pupils to correct work (Kings)

• Direct pupils to the part of their work that needs 

checking

• Prompt pupils to use models, resources or success 

criteria

• Avoid correcting the work for them too quickly

• Make sure pupils complete an action after feedback

Confirm organisational next steps (StepLab)

• Check pupils know what they need to do next

• Ask pupils to repeat homework, equipment or 

timetable information

• Use a checklist where pupils have several things to 

remember

• Support calm transitions without taking over for pupils

Affirm progress on exit (StepLab)

• Name something specific the pupil did well in the 

lesson

• Link praise to learning, effort or an EHCP target where 

relevant

• Encourage pupils to carry the positive behaviour into 

the next lesson

• Keep affirmation genuine, brief and specific

Feedback  Check and Secure 


